During the following

instructional activities

Using Formative Assessment to Address the Specific Learning Needs of

English Language Learners, Low Achieving Students, Students with Disabilities, and High Achieving Students

In K-12 MATHEMATICS

For any given activity used to elicit evidence of students’ learning listed in the first column, a student could display a behavior described in the second column, and the teacher might try the
suggested actions in the third column.

Collected evidence shows ...

(as applicable)
Pre-test students on the
pre-requisite skills
needed for the
upcoming unit (i.e.,
“Show What You
Know")

Pre-test students on the
content in the upcoming
unit (i.e., Unit 2 Test)
Engage students in a
daily lesson opening
routine (i.e., Number
Talks or Warm-up)
Engage students in the
unit opening task
Provide direct
instruction lesson on a
learning target
Facilitate an inquiry
lesson on a learning
target

Use an active
participation strategy to
check for
understanding

Monitor students
engaging in
collaborative
conversation about a
concept, problem or
procedure

Engage students in a
problem solving task
Engage students in a
Formative Assessment
Lesson (i.e., Classroom
Challenge or Shell
Center Lesson)
Administer and collect
exit slips

Post-assess students at
the end of a period of
instruction (i.e., quiz,
chapter test, or unit
test)

English Language Learners

Having difficulty comprehending oral and written
language (i.e., vocabulary, homonyms, homographs,
idioms)

Having more difficulty with word problems than math
problems consisting of only numbers and symbols
Having difficulty recognizing a number of words for
which a particular operation may be called (i.e., 8
divided by 4 is 2, 2 into 8 is 4)

Having difficulty understanding problem situations
with cultural references (e.g., U.S. geography, stock
market, baseball, U.S. measurement units)

Fluently producing oral and/or written conversational
language, but struggling with academic language
Not participating in oral classroom discussion which
requires math academic language

Low Achieving Students

Needing pre-requisite skills required for the unit
Needing the math academic vocabulary explained
Needing prior knowledge or experience to
understand context in a real math problem
Performing unsuccessfully on
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Students with Disabilities

e Use and connect multiple representations in instruction (i.e., base ten blocks, number lines,
math symbols, graphic organizers, real world context and think aloud)

e Prompt students to use multiple means of expression (i.e., graph paper, illustrations, equation
templates, Rekenrek, grouping containers, equation templates)

e Utilize multiple means for student engagement/maotivation (i.e., plan for choice opportunities
when appropriate, activities based on interest)

o Emphasize foundational concepts before introducing procedures

e Provide directions in clear language beginning with a verb (i.e., read the problem aloud)

e Increase monitoring with specific feedback throughout instruction (i.e., adjust the pacing on
instruction based off of the students readiness)

e Create opportunities for peer support and collaborative learning

e Increase duration and frequency of flexible grouping (i.e., 1:1, pairs, or small groups;
homogeneous or heterogeneous groups)
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High Achieving Students

e Have a keen awareness and curiosity for
quantitative information in the world around them

e See math and structure in a variety of situations

e Relate mathematical concepts within and across
content areas and real-life situations

e Know KUDS prior to instruction and/or grasp
mathematical concepts and strategies quickly, with
good retention

e Complete tasks earlier than their peers
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