Understandings

Expectations

FOR QUALITY CORE INSTRUCTION

Since the transition to the Common Core Standards, the LBUSD Understandings have been used to describe
effective classroom practices and elements of pedagogy desired across all LBUSD classrooms and based on the
LBUSD Foundational Belief:
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environment, every student matters and needs to feel that they do. All
students can learn and achieve at high levels, and we have a responsibility for their success. Confronting our own bias is important work
for us to do if we are to truly set high expectations for all students.
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The new Understandings and Expectations for Quality Core Instruction were developed in alignment with the foundational belief and in
response to new learning related to equitable instruction, the impact
of Transformative Social-Emotional Learning, and meeting the needs of
Multilingual learners, and are aligned to the LBUSD Equity Vision as stated in the LBUSD Excellence and Equity
Policy (2021):
LBUSD celebrates the unique gifts and cultural experiences that our students bring to school. In our
schools, students shall be nurtured and treated with respect. All staff commit to practices that achieve
excellence and equity in educational experiences for all students.
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The current Understandings and Expectations support culturally responsive educators in using an asset-based
approach to create equity-centered classrooms. This document describes the six understandings, or agreements, that comprise Quality Core Instruction and are integral for creating equitable and inclusive learning
environments.
Quality Core Instruction (QCI) is the operationalizing of our expectations and belief in ALL students; the
public demonstration of what we mean by excellence in every classroom and the environment where
every student experiences our commitment to equity. QCI includes curricula, teaching practices and
learning environments that are standards-based, evidence-based, engaging, differentiated, culturally
responsive
f o r and
Qdata-driven.
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Since it is difficult to observe or measure a person’s “understanding,” this tool includes research-based practices that could be observed, indicating a level of understanding. While it is not a tool that captures every
classroom practice in an LBUSD teacher’s toolkit, it is an overarching expectation of what classroom instruction should look like across our schools in order to prepare students for post-secondary and career options as
outlined in the LBUSD Graduate Profile. Above and beyond academic proficiency and meeting graduation
requirements, LBUSD students will become:
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Understandings

Expectations

AT A GLANCE

Understanding 1: Planning StandardsAligned Content

Understanding 2: Equitable Instruction

Practice 1: Plan a unit of standards-aligned content using districtadopted materials and curriculum guides.

Practice 1: Deliver lessons and facilitate experiences guided by
clear learning intentions.

Practice 2: Plan for differentiated instruction for all learners based
on student readiness, learner proﬁle and interest.

Practice 2: Provide opportunities for students to build conceptual
understanding that leads to knowledge transfer.

Practice 3: Plan daily lessons that provide access to on-or-above-grade
level content, including scaffolds and supports, while maintaining the
rigor of the standard.

Practice 3: Help students achieve an in-depth understanding of
the world and build critical consciousness.

Understanding 3: Student Engagement

Understanding 4: Evidence of
Student Learning

Purposeful planning, through an asset-based lens, provides access to
standards-based grade-level content while acknowledging student
proﬁles and needs.

Purposeful engagement increases student motivation, interest and
meaning-making to develop a deeper understanding of content.

Practice 1: Create the social and emotional conditions to cultivate
high levels of student motivation and interest.

Equitable instruction ensures that all students can engage in learning
experiences that build knowledge and skills leading to conceptual
understanding of content, transfer to new contexts and the building
of critical consciousness.

Formative and summative assessment data used to monitor and
adjust instruction provides feedback, motivates the learner and leads
to student mastery.

Practice 2: Use active participation strategies to provide varied
opportunities for students to interact with and reﬂect on the content.

Practice 1: Use formative evidence drawn from the student's
knowledge, understanding and skills to inform teaching.
(Assessment for Learning).

Practice 3: Promote collaborative meaning-making through
academic discourse.

Practice 2: Use summative evidence of student learning to assess
growth toward mastery of standards. (Assessment of Learning)
Practice 3: Guide students to assess and monitor their own learning.
(Assessment as Learning)

Understanding 5: Collective Efﬁcacy

Effective instructional teams (any team that meets regularly for the
purpose of learning together to increase student achievement) embody
a culture of collective efﬁcacy and believe that their combined actions
will move students towards equitable access and mastery.

Understanding 6: Equitable and
Inclusive Learning Environment

Equity-centered classrooms afﬁrm student identities, cultivate a sense of
belonging and develop student agency in safe learning environments
where students thrive.

Practice 1: Establish the conditions, structures and purpose for
working and planning as a collaborative learning team.

Practice 1: Create a student-centered physical environment that
afﬁrms student identities and promotes academic support.

Practice 2: Create learning cycles where teams analyze data, set
goals, research and learn best practices, implement new learning,
and reﬂect on implementation to plan the next steps.

Practice 2: Co-create a safe and welcoming community that
centers caring relationships by valuing diversity, trust and
respectful communication.

Practice 3: Embody the belief that the collective responsibility for the
success of all students lies with the team, and therefore, all members
are accountable.

Practice 3: Communicate and model high expectations aligned to the
belief that all students can achieve high levels of success if given the
necessary support, regardless of identity and past performance.
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Understanding 1: Planning Standards-Aligned Content

Purposeful planning, through an asset-based lens, provides access to standards-based
grade-level content while acknowledging student profiles and needs.

Practice 1: Plan a unit of standards-aligned content using district-adopted materials and curriculum guides.
◆ Co-plan units in vertical and/or grade-level teams that support all students’ access to and mastery of
grade-level content.
◆ Engage in standards studies including a task analysis of the standards within each unit.
◆ Design instruction using LBUSD Best Instructional Practices (i.e. Math, ELA, HSS, Science, FRS).
◆ Arrange curricula into developmental progressions of subject matter to facilitate students’ content learning
and language acquisition.
◆ Integrate real-world applications of content standards into unit plans.

Practice 2: Plan for differentiated instruction for all learners based on student readiness, learner
profile and interest.  
◆ Gather multiple forms of data to create a robust student profile inclusive of language, culture, social-emotional
and academic readiness that inform the instructional plan.
◆ Differentiate the content, process, product and/or learning environment to ensure all students achieve success.
◆ Incorporate student interests into the curriculum by providing opportunities for students to choose or
propose their own ideas about the process, content and product while ensuring it remains aligned with the
learning intention.

Practice 3: Plan daily lessons that provide access to on-or-above-grade level content, including
scaffolds and supports, while maintaining the rigor of the standard.
◆ Develop lessons using complex texts and tasks, and planning for strategic support as students engage in
productive struggle.
◆ Anticipate common misconceptions and supports that students may need to access and engage with the
complex text and task.
◆ Plan daily supports for English learners to access the content and extend opportunities to interact in
meaningful ways, understand “how language works,” and address foundational skill gaps through
integrated and designated English Language Development.
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Understanding 2: Equitable Instruction

Equitable instruction ensures that all students can engage in learning experiences that
build knowledge and skills leading to conceptual understanding of content, transfer to
new contexts and the building of critical consciousness.

Practice 1: Deliver lessons and facilitate experiences guided by clear learning intentions.
◆ Communicate or assist students in uncovering the learning intentions (i.e. content being learned, success
criteria, relevance).
◆ Provide explanations of how learning intentions fit within the learning progression and new contexts.
◆ Refer to learning intentions and success criteria throughout the lesson, encouraging students to monitor their
own progress.

Practice 2: Provide opportunities for students to build conceptual understanding that leads
to knowledge transfer.
◆ Use content, which includes the topics, facts and skills related to a discipline, to investigate relationships
among concepts.
◆ Require students to analyze varied points of view and perspectives to explore or reflect on their own thinking.
◆ Develop a progression of questions, from factual to conceptual, to engage students in analytical and
evaluative thinking.
◆ Guide students to create connections between and among concepts, and refine those connections through
further questioning and analysis.
◆ Design new contexts and situations for students to transfer their conceptual understanding.

Practice 3: Help students achieve an in-depth understanding of the world and build critical consciousness.
◆ Integrate current, local, social, economic and political events into the curriculum to foster students’ civic
responsibility and agency.
◆ Encourage students to identify and examine social and political issues that pertain to the discipline which
they are learning.
◆ Engage students in critically analyzing how language is used in relationship to power structures.
◆ Examine complex issues, such as inequity, bias and discrimination, and encourage students to
propose solutions.
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Understanding 3: Student Engagement

Purposeful engagement increases student motivation, interest and meaning-making to
develop a deeper understanding of content.

Practice 1: Create the social and emotional conditions to cultivate high levels of student motivation
and interest.
◆ Begin each learning experience with a welcoming and inclusive activity/routine that builds community or
connects to the work ahead.
◆ Allow students to share different perspectives and ensure all student voices are heard and valued.
◆ Build on students’ assets to connect what they already know to new content.
◆ Encourage interactions that affirm identity, increase a sense of belonging and build agency.

Practice 2: Use active participation strategies to provide varied opportunities for students to interact
with and reflect on the content.
◆ Use interactive strategies, such as jigsaw, four corners, gallery walk, give one/get one/move on, etc., that allow
student movement and processing of the content.
◆ Embed strategies throughout the learning experience, such as brain breaks and transition techniques, to regain
focus and enhance creativity.
◆ Design experiences that optimize student output, allowing them to describe their thinking to others orally,
visually and in writing, within each lesson.
◆ Facilitate opportunities that maximize the number of students responding simultaneously (e.g. wait-time,
whiteboards, think-pair-share).

Practice 3: Promote collaborative meaning-making through academic discourse.
◆ Ask rigorous and discussion-worthy questions that require students to share, discuss and challenge one
another’s thinking.
◆ Allow students to collaborate with other students often to discuss the learning, communicate ideas and
support a point of view.
◆ Listen carefully to determine students’ conceptual understanding of content.
◆ Elicit and sequence responses strategically for small or whole group discussions.
◆ Position students as authors of ideas who must critique and challenge others’ ideas while extending
and justifying their own thoughts.

U4

Understanding 4: Evidence of Student Learning

Formative and summative assessment data used to monitor and adjust instruction
provides feedback, motivates the learner and leads to student mastery.

Practice 1: Use formative evidence drawn from students’ knowledge, understanding, and skills to inform 		
teaching. (Assessment for Learning)
◆ Elicit and gather evidence of student learning at strategic points during instruction (i.e. directions, procedures,
process, questions and content).
◆ Use multiple approaches that require students to consistently explain and justify their thinking and reasoning
to monitor students’ understanding.
◆ Respond to evidence of student learning to plan next instructional steps including differentiated scaffolds.

Practice 2: Use summative evidence of student learning to assess growth toward mastery of standards.
(Assessment of Learning)
◆ Communicate a view of learning in which assessment helps students learn better, rather than just achieve
a better mark.
◆ Accurately interpret assessment data for all students, including those with special needs, English learners at
various language acquisition levels and other historically underrepresented groups, to design personalized
goals and interventions.
◆ Use summative data to determine the impact of Tier I instruction.
◆ Draw on multiple data sources to design and implement equitable grading practices that reflect
student progress.

Practice 3: Guide students to assess and monitor their own learning. (Assessment as Learning)
◆ Co-construct learning goals using multiple data points to encourage student reflection, growth
and development.
◆ Craft feedback that is focused and related to the learning intentions.
◆ Expect students to act on feedback that moves their learning forward to allow for the revision and
resubmission of work.
◆ Provide multiple opportunities for students to provide peer support and interact as instructional resources
for one another.
◆ Share timely, understandable and respectful information about student progress and achievement with
students and caregivers.
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Understanding 5: Collective Efficacy

Effective instructional teams (any team that meets regularly for the purpose of learning
together to increase student achievement) embody a culture of collective efficacy and
believe that their combined actions will move students towards equitable access and mastery.

Practice 1: Establish the conditions, structures and purpose for working and planning as a collaborative
learning team.
◆ Co-create team structures by establishing norms and roles, and using agendas and collaborative protocols.
◆ Develop team collaboration through productive debates, working constructively on issues until they are resolved.
◆ Communicate in open and balanced ways while ensuring contributions from members are recognized
and utilized.
◆ Accept that discomfort is at the root of all growth and learning and explore strategies to manage the discomfort.
◆ Share classroom experiences and instructional expertise to enhance team productivity, development and
mutual respect among the team.
◆ Deepen the understanding of how personal experiences fit into the larger school context of power and
privilege while considering missing perspectives.

Practice 2: Create learning cycles where teams analyze data, set goals, research and learn best practices,
implement new learning, and reflect on implementation to plan the next steps.
◆ Examine multiple forms of data, including analysis of inequities, to better understand the current state.
◆ Identify common learning goals for students based on prioritized data that focuses on historically underrepresented groups, and create related team learning goal(s) focused on student achievement of goals.
◆ Learn new knowledge and skills, reflect on established best practices and develop team plans to implement
common instructional practices.
◆ Apply the acquired learning related to common instructional practice in the classrooms while engaging in
ongoing team feedback to monitor and adjust implementation.
◆ Reflect on the effectiveness of common instructional practice, using several forms of evidence, to plan for the
next team learning cycle and to scale successful practices school-wide and beyond.

Practice 3: Embody the belief that the collective responsibility for the success of all students lies with
the team, and therefore, all members are accountable.
◆ Collaborate with colleagues, administrators, parents/guardians and educational professionals to ensure the
success of historically underrepresented groups.
◆ Prioritize the best interests of students, especially when making difficult decisions.
◆ Increase the interdependence around common priorities, transparency of practice and the co-construction of
curriculum as a result of continued success.
◆ Encourage team members to implement new learning while holding each other accountable for the decisions
made by the team.
◆ Attribute student success to collective team actions propelling the expectation that continued gains are
attainable.
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Understanding 6: Equitable and Inclusive Learning Environment

Equity-centered classrooms affirm student identities, cultivate a sense of belonging and
develop student agency in safe learning environments where students thrive.

Practice 1: Create a student-centered physical environment that affirms student identities and promotes
academic support.
◆ Display materials that honor students’ communities and their many identities, including racial, gender,
linguistic, ethnic and cultural backgrounds.
◆ Ensure learning spaces include student-accessible visuals, scaffolds, tools and resources that support the
success of all students.
◆ Arrange the classroom to enhance discussion and interpersonal relationships between teacher and student,
and among students.
◆ Display student work, instructional resources and learning intentions that are aligned to the standards and
reflect high expectations.

Practice 2: Co-create a safe and welcoming community that centers caring relationships by valuing
diversity, trust and respectful communication.
◆ Recognize, affirm and build on a student’s cultural knowledge, skills and abilities as assets.
◆ Refer to students by their identified gender pronouns and name, and ensuring consistent use.
◆ Co-construct community agreements, norms, routines and procedures that guide respectful interactions.
◆ Model and maintain positive and productive relationships.
◆ Facilitate opportunities for students to learn about their own culture while developing competence in
engaging with other cultures.
◆ Create academic safety by encouraging risk-taking (i.e. normalize challenges by framing them as learning
opportunities).

Practice 3: Communicate and model high expectations aligned to the belief that all students can achieve
high levels of success if given the necessary support, regardless of identity and past performance.
◆ Engage in the ongoing reflection of personal cultural bias to examine the influence of how students experience
high expectations and levels of success.
◆ Empower students through meaningful and relevant learning opportunities to develop agency and the belief
that they can positively affect change through their voice and actions.

Published by the
Office of Curriculum, Instruction and Professional Development
Developed in partnership with the Offices of Early Learning & Elementary Schools, Middle & K-8
Schools, and High Schools. Each office was instrumental in ensuring that the document reflects our
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