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The Commission is reviewing the Common Standards and
plans to adopt some revisions in Fall 2008

Induction Program Standards
COMMON STANDARDS
Standard 1: Educational Leadership
The institution and education unit create and articulate a research-based vision for educator
preparation that is responsive to California's adopted standards and curriculum frameworks and
provides direction for programs, courses, teaching, candidate performance and experiences,
scholarship, service and unit accountability. All professional preparation programs are
organized, governed, and coordinated with the active involvement of program faculty and
relevant stakeholders. Unit leadership, with institutional support, creates effective strategies to
achieve the needs of all programs and represents the interests of each program within the
institution or program sponsor. The education unit implements and monitors a credential
recommendation process that ensures that candidates recommended for a credential have met all
requirements.
Induction Programs: “Institution and education unit” is defined as the school district, county
office of education or institution of higher education that sponsors the induction program and
any other credential programs. The induction program’s director has the authority and support
needed to oversee human and fiscal resources in order to meet program goals, including
professional development. The clear credential program considers adult learning styles and
teaching context.

Standard 2: Unit and Program Evaluation System
The education unit implements an assessment system for ongoing program and unit evaluation
and improvement. The system collects, analyzes and utilizes data on candidate and program
completer performance and unit operations. Assessment in all programs includes ongoing and
Adopted June 2008

Induction Program Standards
comprehensive data collection related to candidate qualifications, proficiencies, competence, and
program effectiveness. Data are analyzed to identify patterns and trends that serve as the basis
for programmatic and unit decision-making.
Induction Programs: “Unit and program evaluation system” encompasses the assessment of
program effectiveness as it relates to all Common and Program Standards including state
processes of program review or accreditation and local evaluation activities.

Candidate

performance, qualifications, proficiencies and competence are only in reference to clear
credential requirements as defined by the Induction Program Standards.

Standard 3: Resources
The institution or program sponsor provides the unit with the necessary budget, personnel,
facilities and other resources to prepare candidates effectively to meet the state-adopted
standards for educator preparation. Sufficient resources are consistently allocated for effective
operation of each credential or certificate program for coordination, admission, advisement,
curriculum development, instruction, field and clinical supervision, and assessment management.
Library and digital media resources, information and communication technology resources, and
support personnel are sufficient to meet program and candidate needs. A process that is inclusive
of all programs is in place to determine resource needs.
Induction Programs: Library and digital media resources are instructional materials and
information resources, including adopted textbooks utilized by the participating teachers. The
program leader(s) access and coordinate existing professional development resources to
implement the induction program. Adequate resources are allocated so that program personnel
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receive initial and on-going professional development, consistent with assigned responsibilities,
to ensure that they are knowledgeable about the program and skilled in their roles.

Standard 4: Faculty
Qualified persons are hired and assigned to teach and supervise all courses and field experiences
in each credential and certificate program. Faculty are knowledgeable in the content they teach,
understand the context of public schooling, and model best professional practices in scholarship,
service, teaching and learning. They are reflective of the diverse society and knowledgeable
about cultural, ethnic and gender diversity. They have a thorough grasp of the academic
standards, frameworks, and accountability systems that drive the curriculum of public schools.
Faculty collaborate regularly and systematically with colleagues in P-12 settings, faculty in other
college or university units, and members of the broader, professional community to improve
teaching, candidate learning, and educator preparation. The institution or program sponsor
provides support for faculty development and recognizes and rewards outstanding teaching,
regularly evaluates the performance of course instructors and field supervisors, and retains only
those who are consistently effective.
Induction Programs: Faculty include leaders of the induction program and individuals who
provide professional development.

Standard 5: Admission
In each professional preparation program, applicants are admitted on the basis of well-defined
admission criteria and procedures, including all Commission-adopted requirements. Multiple
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measures are used in an admission process that encourages and supports applicants from diverse
populations. The unit determines that admitted candidates have appropriate personal
characteristics, including sensitivity to California's diverse population, effective communication
skills, basic academic skills, and prior experiences that suggest a strong potential for professional
effectiveness. Each individual has personal qualities and pre-professional experiences that
suggest a strong potential for professional success and effectiveness.
Induction Programs: Individuals must hold a preliminary multiple or single subject credential
and be in a teaching assignment or have other teaching experiences that allow the participant to
demonstrate the knowledge and skills required by the induction program standards.

Standard 6: Advice and Assistance
Qualified members of the unit are assigned and available to advise applicants and candidates
about their academic, professional and personal development, and to assist in their professional
placement. Appropriate information is accessible to guide each candidate's attainment of all
program requirements. The unit provides support to candidates who need special assistance, and
retains in each program only those candidates who are suited for entry or advancement in the
education profession. Evidence regarding candidate progress and performance is consistently
utilized to guide advisement and assistance efforts.
Induction Programs: Participating teachers are advised initially and throughout the program
regarding the program requirements for the Early Completion Option, the responsibility to
collect evidence of practice, and about the program’s policies regarding program extensions.
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Standard 7: Field Experiences and Clinical Practice
The unit and its school partners design, implement, and regularly evaluate a planned sequence of
field and clinical experiences in order for candidates to develop and demonstrate the knowledge
and skills necessary to educate and support all students effectively so that they meet state
adopted academic standards. For each credential and certificate program, the unit collaborates
with its school partners regarding the criteria for selection of school sites, effective clinical
personnel and site-based supervising personnel. Fieldwork and clinical experiences provide
candidates opportunities to understand and address issues of diversity that affect school climate,
teaching and learning and develop strategies for improving student learning.
Induction Programs: The school site and field experience in induction involves the teacher
working in his or her own classroom, and if necessary, the program provides additional
experiences to support participating teachers in demonstrating the knowledge, skills, and
abilities as defined in the program standards.

Standard 8: Program Sponsor, District and University Field Experience Supervisors
Field supervisors provide systematic and continuing support for candidates. Based on identified
criteria, field experience supervisors are carefully selected, knowledgeable and supportive of the
academic content standards for students, trained in supervision, oriented to the supervisory role
and evaluated in a systematic manner. Supervisory activities are evaluated and recognized.
District-employed supervisors are certified and experienced in either teaching the specified
content area(s) or performing the services authorized by the credential or certificate.
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Induction Programs: Support providers support participating teachers in their professional
development and completion of credential requirements.

Standard 9: Assessment of Candidate Competence
Candidates preparing to serve as teachers and other professional school personnel know and
demonstrate the professional knowledge and skills necessary to educate and support effectively
all students in meeting the state-adopted academic standards. Assessments indicate that
candidates meet the Commission-adopted competency requirements, as specified in the program
standards.
Induction Programs: Induction programs do not participate in evaluation for employment
purposes. For induction, the Commission-adopted competency requirements are found in
Category B: Effective Teaching of the Induction Program Standards.
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Category A: Programs Exhibit Effective Design Principles

Program Standard 1: Program Rationale and Design
The induction program incorporates a purposeful, logically sequenced structure of extended
preparation and professional development that prepares participating teachers to meet the
academic learning needs of all P-12 students and retain high quality teachers. The design is
responsive to individual teacher's needs, and is consistent with Education Code. It is relevant to
the contemporary conditions of teaching and learning and provides for coordination of the
administrative components of the program such as admission, advisement, participant support
and assessment, support provider preparation, and program evaluation.
The program design provides systematic opportunities for the application and demonstration of
the pedagogical knowledge and skills acquired in the preliminary credential program. The
program design includes intensive individualized support and assistance to each participant,
collaborative experiences with colleagues and resource personnel, and an inquiry-based
formative assessment system that is built upon the California Standards for the Teaching
Profession. The induction program collaborates with P-12 organizations to integrate induction
program activities with district and partner organizations’ professional development efforts.

Program Standard 2: Communication and Collaboration
The induction program articulates with preliminary teacher preparation programs and P-12
organizations in order to facilitate the transition from teacher preparation to induction and build
upon and provide opportunities for demonstration and application of the pedagogical knowledge
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and skills acquired in the preliminary credential program.
The induction program collaborates regularly with partner school district personnel. These may
include: human resource professionals for identification, eligibility, requirements for
participation, and completion; educational services personnel regarding curricular and
instructional priorities; and site administrators for site support of the candidate and the program.
Collaboration between the induction program and administrators establishes a professional,
educational community, ensuring structures that support the activities of induction and
coordinating additional site/district professional development opportunities.

Programs offer

professional development for site administrators that emphasizes the importance of new teacher
development, identifies working conditions that optimizes participating teachers’ success and
implementing effective steps to ameliorate or overcome challenging aspects of teachers’ work
environments, and the foundations and processes of induction, in order to effectively transition
the new teacher from induction to the role of professional educator.

Program Standard 3: Support Providers and Professional Development Providers
The induction program selects, prepares, and assigns support providers and professional
development providers using well-defined criteria consistent with the provider’s assigned
responsibilities in the program.
Consistent with assigned responsibilities, program providers receive initial and ongoing
professional development to ensure that they are knowledgeable about the program and skilled in
their roles. Support provider training includes the development of knowledge and skills of
mentoring, the California Standards for the Teaching Profession, Effective Teaching Standards
(Category B of the Induction Program Standards), as well as the appropriate use of the
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instruments and processes of formative assessment systems.
The program has defined criteria for assigning support providers to participating teachers in a
timely manner. Clear procedures are established for reassignments when either the participating
teacher or support provider is dissatisfied with the pairing.
The program regularly assesses the quality of services provided by support providers to
participating teachers and evaluates the performance of professional development providers
using well-established criteria. The program leader(s) provides formative feedback to support
providers and professional development providers on their work, retaining only those who meet
the established criteria.

Program Standard 4: Formative Assessment System
The induction program utilizes a formative assessment system to support and inform
participating teachers about their professional growth as they reflect and improve upon their
teaching as part of a continuous improvement cycle. Formative assessment guides the work of
support providers and professional development providers as well as promotes and develops
professional norms of inquiry, collaboration, data-driven dialogue, and reflection to improve
student learning.
The program’s inquiry-based formative assessment system, characterized by a plan, teach, reflect
and apply cycle, has three essential components: standards, evidence of practice, and criteria.
The formative assessment processes, designed to improve teaching practice, are based on The
California Standards for the Teaching Profession (CSTP) and in alignment with the P-12
academic content standards. Evidence of practice includes multiple measures such as selfassessment, observation, analyzing student work, and planning and delivering instruction. An
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assessment tool identifying multiple levels of teaching performance is used as a measure of
teaching practice. Reflection on evidence of practice is a collaborative process with a prepared
support provider and/or other colleagues as designated by the induction program.
Participating teachers and support providers collaborate to develop professional goals (an
Individual Induction Plan) based on the teacher’s assignment, identified developmental needs,
prior preparation and experiences, including the Teaching Performance Assessment (TPA)
results, when possible. The Individual Induction Plan (IIP) guides the activities to support
growth and improvement of professional practice in at least one content area of focus. The
Individual Induction Plan (IIP) is a working document, and is periodically revisited for reflection
and updating.

Category B: Programs Provide Opportunities for
Participants to Demonstrate Effective Teaching

Program Standard 5: Pedagogy
Participating teachers grow and improve in their ability to reflect upon and apply the California
Standards for the Teaching Profession and the specific pedagogical skills for subject matter
instruction beyond what was demonstrated for the preliminary credential. They utilize the
adopted academic content standards and performance levels for students, curriculum
frameworks, and instructional materials in the context of their teaching assignment.
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Participating teachers use and interpret student assessment data from multiple measures for entry
level, progress monitoring, and summative assessments of student academic performance to
inform instruction. They plan and differentiate instruction using multi-tiered interventions as
appropriate based on the assessed individual, academic language and literacy, and diverse
learning needs of the full range of learners (e.g. struggling readers, students with special needs,
English learners, speakers of non-standard English, and advanced learners).

To maximize learning, participating teachers create and maintain well-managed classrooms that
foster students’ physical, cognitive, emotional and social well-being. They develop safe,
inclusive, and healthy learning environments that promote respect, value differences, and
mediate conflicts according to state laws and local protocol.

Participating teachers are fluent, critical users of technological resources and use available
technology to assess, plan, and deliver instruction so all students can learn. Participating teachers
enable students to use technology to advance their learning. Local district technology policies are
followed by participating teachers when implementing strategies to maximize student learning
and awareness around privacy, security, and safety.

Program Standard 6: Universal Access: Equity for all Students
Participating teachers protect and support all students by designing and implementing equitable
and inclusive learning environments. They maximize academic achievement for students from
all ethnic, race, socio-economic, cultural, academic, and linguistic or family background; gender,
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gender identity, and sexual orientation; students with disabilities and advanced learners; and
students with a combination of special instructional needs.
When planning and delivering instruction, participating teachers examine and strive to minimize
bias in classrooms, schools and larger educational systems while using culturally responsive
pedagogical practices.
Participating teachers use a variety of resources (including technology-related tools, interpreters,
etc.) to collaborate and communicate with students, colleagues, resource personnel and families
to provide the full range of learners equitable access to the state-adopted academic content
standards.
a) Teaching English Learners
To ensure academic achievement and language proficiency for English Learners,
participating teachers adhere to legal and ethical obligations for teaching English Learners
including the identification, referral and re-designation processes. Participating teachers
implement district policies regarding primary language support services for students.
Participating teachers plan instruction for English Learners based on the students’ levels of
proficiency and literacy in English and primary language as assessed by multiple measures
such as the California English Language Development Test (CELDT), the California
Standards Test (CST), and local assessments.
Based on teaching assignment and the adopted language program instructional model(s),
participating teachers implement one or more of the components of English Language
Development (ELD): grade-level academic language instruction, ELD by proficiency level,
and/or content-based ELD.
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Participating teachers instruct English learners using adopted standards-aligned instructional
materials. Participating teachers differentiate instruction based upon their students’ primary
language and proficiency levels in English considering the students’ culture, level of
acculturation, and prior schooling.
b) Teaching Special Populations
To ensure academic achievement for special populations, participating teachers adhere to
their legal and ethical obligations relative to the full range of special populations (students
identified for special education, students with disabilities, advanced learners and students
with a combination of special instructional needs) including the identification and referral
process of students for special services. Participating teachers implement district policies
regarding support services for special populations. Participating teachers communicate and
collaborate with special services personnel to ensure that instruction and support services for
special populations are provided according to the students’ assessed levels of academic,
behavioral and social needs.
Based on assessed student needs, participating teachers provide accommodations and
implement modifications. Participating teachers recognize student strengths and needs, use
positive behavioral support strategies, and employ a strengths-based approach to meet the
needs of all students, including the full range of special populations.
Participating teachers instruct special populations using adopted standards-aligned
instructional materials and resources (e.g., varying curriculum depth and complexity,
managing paraeducators, using assistive and other technologies).

Adopted June 2008

